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Connect
with Me

* lindseymoses1@gmail.com

* Lindseymoses.weebly.com
 Twitter: @drlindseymoses

Schedule and
Goals

* Multilingual Learner Foundation
* 3 Core Principles
* Research-Based Scaffolds

* Scaffolds with instructional
strategies

Who Are
Multilingual
Learners?

* In the world: Approximately 33 million
people (43%) are bilingual

* 17% speak more than 2 languages
fluently

« Over 7,100 languages spoken in the
worl

« Nearly 5 million students in U.S. (who
had not yet reached proficiency)

* 9.5% of U.S. public school students

« Over 400 languages spoken at home
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“ELLs learn language as they engage in meaningful
content-rich activities (projects, presentations,
investigations) that encourage language growth through
perception, interaction, planning, research, discussion,
argument, and co-construction of academic products”

(Hakuta and Santos 2012, i)

Core Principle 1:
Assets-Based
Approaches
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Create Spaces and Communities that Celebrate Home Languages,
Approximations, and New Learning

* Honor home language knowledge, encourage and model translanguaging practices
* Cooperative learning

* Low-stress situations to take risks with language

* Opportunities to speak and listen
* Model language learning and taking risks

« Celebrate “thinking in progress”, clarification of misconceptions, and language
approximations
* Itisn’t what you already know that is important. Celebrate the learning and shifts in
thinking and language development

Thoughtful Approximations

Student says: | runned to the store. Knowledge to celebrate and build on:

Using past tense to Using article “the” Using preposition to

signal this event before the noun indicate they are
store moving towards
something (the
store)

Joyful Partner Reading Approximations

Modeling Language Learning and Taking Risks

Core Principle 2:
Language-Oriented Planning,
Instruction, and Assessment

Understanding language proficiency and language supports
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Performance Definitions for the levels of English language proficiency
Acthe given level of English seacy, Eaglish i derstand, produce, of usee

P

. by the speciied
grade level
+ onlor English

+ dhe technical language of the content areas;

or repors;
* onlor
macrial

+ specific and some technical language of the content areas;

L Jipl paragraphs;
« onlor 1 phonclogicl,
+ general and some specific language of the content areas;
5 + cxpanded sentences in oral interaction or wrtten paragraphs;
Devcloping |* onilor i i b

graphic suppore

+ generallanguage rlated co the content areas;
+ phrases o short sentences;
« onlor

p

visual and graphic support

+ piccorial or graphic represencaion of the inguage of the content areas;
* words, ph d
WH-questions,or satements with visual and graphic support

E=m=— e
PP
Real-ife objects (realia) Charts In pairs or partners
Manipulatives Graphic organizers In triads or small groups.
Pictures & photographs Tables Inawhole group
lllustrations, diagrams, & drawings Graphs. Using cooperative group
structures
Magazines & newspapers Timelines
With the Internet (websites) or
Physical activities Number lines Software programs
Videos & films In the native language (L1)
Broadcasts With mentors
Models & figures

WIDA Suggested Supports
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What are scaffolds?

Learning Outcome

Terminology | Use

Instructional Strategies

Scatfoldislrepresentithe represent specific, practical

broad category of a type of
scaffold

instructional strategies
within the scaffold category

¢ See the list of 10 in the
next slide

¢ See the examples in
upcoming slides
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10 Research-Based Scaffolds for MLLs

« Connect new learning to prior
learning and experiences

* Teach academic vocabulary

* Model skills, strategies, and
procedures

* Use visuals to support understanding

* Adjust speech and time

* Provide repeated exposure and
opportunities for practice

* Prepare resources to support student
responses (sentence stems, word
banks, etc.)

* Prepare structured oral language
opportunities with talk equity
considerations

* Highlight and draw attention to
language and expanding grammatical
complexity

(August, Fenner and Snyder 2014; Goldenberg 2013)

Use Visuals to Support Understanding

introduce complex concepts|
T D Provide emergent speakers
introduce vocabulary and

build background

Incorporate video with
Jelosed captioning to support}
and reinforce concepts

with graphic organizers to
assist in broader
understanding and
connections

with an image bank to
respond to questions and
participate in discussion

Invitation to be featured in the book

Use color coding on
presentations and
[documents (highlight vocab
grammatical patterns, etc

17
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Core Principle 3:
Meaningful, Interactive
Opportunities for
Authentic Language Use

Talking
about
books

When, why, and for what purposes might we use
English?

Inforsnl'::’:iigﬁ ata SO |VI n g
school/community Problems

health fair

21 22

Reflect

1. Identify and share one core principle that is going well with an
example

2. Identify and share one core principle that you want to support in
greater depth this year

* Inquiry and Exploration

Core Principle 1: Assets-Based Approaches
Core Principle 2: Language-Oriented Planning, Instruction, and
Assessment
Core Principle 3: Meaningful, Interactive Opportunities for Authentic
Language Use

23 24
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Multiple and

Layered. Scaffold 1: Use Visuals to
Scaffolding Support Understanding

Look for additional scaffolds used in
classroom examples

Strategy 1: Use pictures and realia to introduce vocabulary and support student use of
vocabulary and communication

Strategy 2: Picture Word Inductive Model (PWIM)

26

Strategy 1

Use pictures and realia to introduce vocabulary and support student use of .
vocabulary SkYSCWPe"
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Speaking and Vocab Play: Scaffolds

* Graphic Organizer

* Colors (words and GO)
* Question and Response
* Sentence Stem

s it HOT or COLD?.
i

* Translanguaging
* Images and Movement

Shout out: Matt Hajdun

29




1/27/23

Waske g 2 ke fvwt [yv-
ks SN
.f’/ “"”n.\ N
o DA
@%/@ W‘Nﬁf\\ z%o keal fofyr

;\ 20,000 kea /it /yr]
Primary producers
Evergy stored
os ‘viomass

b 3\!\‘\‘ enegy

TCEA Blog

31 32

" Chapter 6,
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Picture Word Inductive Model (PWIM)
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Benefits for English Learners
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Interactive Image Labeling
(PWIM modification)
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More than Exposure

What is it?

What color?

39

40

red and yellow ball

’ green tree

What is it?

What color?

She plays with the ball. [§

What is it?

Who is it?

What are they
doing?

41
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Possible Uses

Building language for play
Reviewing content vocabulary

Pre-reading
Oral language development

Grammar/syntax

43 44
Scaffold 2: Prepare structured
oral language opportunities
with talk equity considerations Strategy 1
Strategy 1: Think, Whisper, Let It Go Think, Whisper, Let it Go
Strategy 2: Talking Chips to Support Student-Led Book Clubs
45 46
Older Student Version
Think...
Whisper... ()
% Whisper or Write...
6. )
Let it go! =4 Choral Response
8 d Let it gZ!
a7 48
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Strategy 2

Talking Chips to Support Student-Led Book Clubs

Talking Chips

(Kgan Strategy)

Each student gets chips
(typically 1-3)
Place a chip in center to talk.

Give problem,
question, or topic

—
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Strategies for Student-Led Book Clubs

Self-selection of texts that are high interest

Structure for responses

Sentence stems as resources

Encourage academic language

Shout Out: @catfrayne

1t '.aﬂm”b«m 4

L= Listen ol laok af fhe speal|
E - Equal parbicipation

.~ Take turns

Scaffolds L
= Ot up and show respect
for Talk __TL_K'\*

‘L agee wih because ...
T by deagee wh e
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+ Didyoutiko fhe bock? Whi?.

+ Uhetuae yor farto part?

o th characters

a0 your fverts haractar? Why?
+ Did youbave any cornscticne?

+ What was the abor’

d o learn scmsting now?

d you wonder sbout angthing?

QCC - Questions, Connections and “omments

Questions:
e Aquestion I still have is...
e Something | am wondering is...because...

Connections:
e Aconnection | have to the book is...
o The character and | are similar because we both...

Comments:
e Ithink it is really interesting in the book when...because...
e It seems like the character is not being a very good friend at this part because...

53
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Transition to FlipGrid

* Opportunities for
support in
expectations and
reading amount

* Opportunities for
reflecting on the
reading

* Opportunities for

questions,
connections, or
comments

Having a little fun with the mystery book
clubs online discussions

57 58
Scaffold 3: Connect new
learning to prior learning and
experiences Strategy 1
Strategy 1: Making Connections Making connections and getting to know your students
Strategy 2: RAN Chart
59 60
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What
connections
can you make
to this text?

Strategy 2

Reading and Analyzing Nonfiction (RAN) Chart

62
s R.A.N Chart - Reading and Analyzing Non-fiction
i
£ ot e | Wonderings “What we think we know”
E
5
:
!
e
64
66
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Scaffold 4: Teach academic
vocabulary

Strategy 1: Partner, Practice, Place, Defend
Strategy 2: Semantic Mapping

Strategy 1

Partner, Practice, Place, Defend

67
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Effective Academic Vocabulary Instruction
Includes

« Introduce the vocabulary with a definition/description and example
(images when possible)

* Ask students to rephrase the definition in their own words

* Ask students to construct a picture, symbol, or representation

* Engage students in activities to add to their knowledge of the word

« Periodically ask students to discuss terms and/or play games related
to the terms

(Marzano & Pickering, 2005)

Partner, Practice, Place, Defend

Includes words that are technical and connected to the content areas.

+ Identify Tier 3 content vocabulary found in the texts being used in your current unit of
study (ex. Volcanoes)

* Example words: lava, vent, ash, magma chamber, magma, eruption, plates

69
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Vocabulary
Introduction

e
Parts of o Volcano

* Introduce image with labels providing a
= brief description and showing the
image
* Ask students to sketch their own image
in their notebooks and share their

explanation with a partner (take turns
with labeled vocabulary)

shutterstock com - 521291668

Create a visual representation and corresponding label for
each vocabulary term

Image Label

Alternative- Have students create image and labels

71

72
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Create a larger image to contextualize the vocabulary (make poster size)

Alternative- Have students create i

Working in Partners

* Ask students to match label with image and discuss where it would be

located in the larger context

* For example, the image and label of the lava would be placed on the

outside of the volcano

 Ask students to practice what they are going to say when they place

the word and use it in context

* They will need to give supporting evidence to defend what it is and where

they placed it

* For example, a student might say, “When magma comes out of the
earth it is called lava. So, we are putting the lava outside the volcano.”

73
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Strategy 2

Semantic Mapping

75
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What are
semantic
maps?

+ Graphic organizers/diagrams used to show the
meaning of words and their connections to other
words and concepts (Zorfass & Gray, 2014)

* “Avisual and structured strategy for vocabulary
d lop and k ledge expansion display

in categories of words in relation to other words”
(Boon Yih, 2011).

+ Can provide templates, or students can create their
own.

« Will work with any subject/topic

html

http:/, m/5 v

train_ Motorcycle

automobile
truck, van sémi-tractor

foot trailer

Transportation

aircraft ool
carrier al0o

ship, sailboat -y
S
submarine air )
anoc \__/ “helicop
cargolcontainer sal )
ship s

Featers

Coid-blooded
Amphibians | Bom in water
No

Warm.blooded
Babies drink mik

Hairon body Vertebrates

Cold-blooded
Bom onland
Only ive in water

Have gis and fin|
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Name:
Semantic Map
! Semantic Maps  [ee %
Semantic Map se
for Central o
Theme/Topic Morsho
i
:
79 —

Frayer Model

« Scaffold 3: Connect new learning to prior
learning and experiences

« Scaffold 4: Teach academic vocabulary

* Your group will take 10-15 minutes to
prepare a strategy (ideally, different than my

FRAYER MODEL examples) in context- like | did in the ppt

slides
You can use the chart paper to document it
There are multiple ways to use the basic Frayer there
model outline - depending on content area
and/or student language needs.
[ Michelle
81 82
Scaffold 5: Model skills,
strategies, and procedures Strategy 1
Strategy 1: Anchor Charts Anchor charts with supporting visuals and language supports to help students
Strategy 2: Model using rubrics and giving feedback document what they know and application of new skills

83 84
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Signposis in Texis

CONTRASTS & TOUGH QUESTIONS
N

Ueitdoestbolong. | s e

WORDS OF THE WISER AHA MOMENT

e t the maincharscer

A BL‘ p! Q

Notice and Note
(Beers & Probst)

Scaffold 6: Prepare resources
to support student responses

Strategy 1: Sentence Stems
Strategy 2: Summary Frames

89

90
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guage
Performance Criteria | Features

Discourse | Linguistic Amoune of specch/writen ext
Complexity Structure ofspecchiwriten text

(Quantiy and varietyof || Density of specchiwritten text
orsland writin 1)~ | Organization and coheson of deas
Naricty of sentence types

Sentence
Level

Conventions
. . . (Tipes army and e of
Considerations for et

scaffolding student
responses Wordiphrase
Level

phvase choice)

Strategy 1

Sentence stems (can include visuals or bilingual support when needed)

91
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| Play (k)

Planned Output Scaffold Options (3 levels)

Expanded
sentence stem
Simple

Tharacter Tras/Fedlngs

sentence stem

Tharacrer Trams/Fedlngs

Simple 1 word

I'think the character feels ___

because

94

Planned Output Scaffold Options (3 levels)

Expanded
sentence stem

Simple
sentence stem

Simple 1 word

Positive Character Traits 1)
positives del cardcter:)

i T

e
e g ?‘: e -

nformay e o

v el et you can o seneiving
5 ereniaaies y anles 4
iy ot i
g ns et
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ot 3 someint el ko
nethg ey -

Dadicade- ene ehady Eficine. rabagr ben
veridsd argon o iy épbmente
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@ TeachThought. Leam better

Strategy 2

Summary Frames
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Scaffold 7: Connect to and
build on students’ home
language skills and knowledge

Strategy 1: Drawing attention to cognates and bilingual word banks
Strategy 2: Modeling and Supporting Translanguaging Practices
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Strategy 1

Drawing attention to cognates and bilingual word banks

e
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s POWERFUL WORDS: ﬁ
Bilingual Word Bank

False

Powerful poderoso
Best mejor Cogn ates
Should deberian
Definitely _
Most maximo
Important _
Terrible - p ish.blogspot.com/2016/01/false-cog ge-learning.htm!
103 104

Moving the work forward....

« Reflect on and discuss your two biggest take aways Thank youl

* What will you be able to take away and implement immediately? . )

Stay in touch.

. Iindsexmosesl@gmailcom

* Lindseymoses.weebly.com
* Twitter: @drlindseymoses
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