ELEVEN (excerpt
by Sandra Cisneros

What they don’t understand about birthdays and what they never tell
you is that when you’re eleven, you’re also ten, and nine, and eight,
and seven, and six, and five, and four, and three, and two, and one.
And when you wake up on your eleventh birthday you expect to feel
eleven, but you don’t. You open your eyes and everything’s just like
yesterday, only it’s today. And you don’t feel eleven at all. You feel
like you’re still ten. And you are—underneath the year that makes
you eleven.

Like some days you might say something stupid, and that’s the part
of you that’s still ten. Or maybe some days you might need to sit on
your mama’s lap because you’re scared, and that’s the part of you
that’s five. And maybe one day when you’re all grown up maybe
you will need to cry like if you’re three, and that’s okay. That’s what
I tell Mama when she’s sad and needs to cry. Maybe she’s feeling
three.

Because the way you grow old is kind of like an onion or like the
rings inside a tree trunk or like my little wooden dolls that fit one
inside the other, each year inside the next one. That’s how being
eleven years old is.

You don’t feel eleven. Not right away. It takes a few days, weeks
even, sometimes even months before you say Eleven when they ask
you. And you don’t feel smart eleven, not until you’re almost
twelve. That’s the way it is.

Seven Things We Want Student Writers To
Think About As They Learn To Use
Punctuation




e Sound (“What It Makes Your Voice Do”) - e.g.,
pauses, pitch, speed

e Connectideas
e Separate ideas

e Emphasize a particular part of the sentence or
passage

e “Angle” the writing, i.e., create a mood, put
across a point of view

e Shape the writing, i.e., create a sense of
rhythm, flow, cadence from one passage to the
next

e Tells us when to stop and think

Feigelson 2015

A punctuation inquiry study has a balance of:

e Openinquiry



e Focused inquiry (with a good measure of teacher
manipulation)

e Specific, targeted (i.e., direct) instruction

Within that balance, we must provide opportunities
for children to:

e make reading-writing connections

e create theories about punctuation, argue, discuss

¢ invent their own names for particular types of
punctuation according to its function, before
learning correct terminology

e observe teacher “think-alouds” on how writers
think about punctuation

e experiment with punctuation in writers notebooks
or folders

e celebrate “Before and After” experiments
Feigelson, 2015

Punctuation Example:




What I'd call it:

:
=

What it made my voice do:

Punctuation Example:

How does this punctuation help me understand the text?

I'll call it:




