Deep Seas in Which to Swim:

Helping Students Discover Meaning in Texts

“For some of us, books are as Lmportant
as almost anything else on earth. what
a wiracle it Ls that out of these small,
flat, rigid squares of paper unfolds
world after world after world, worlds
that sing to you, comfort and quiet or
excite You. Books help us understand
who we are and how we are to behave.
They show us what community and
friendship mean; they show us how to
live and die . . . My gratitude for good
writing is unbounded; U'm grateful for
it the way 'm grateful for the ocean.
Aren't you? L ask.”

-- AnnelLamott from Bird bv Bird

IF IF we believe that we
[Tty Ultimately read to better
THEN “  understand ourselves,

i other people and the
world around us, THEN
how do we teach students
to do that?

2/1/17

We read books to find out who we
are. What other people, real or
imaginary, do and think and feel... is
an essential guide to our
understanding of what we ourselves
are and may become.
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Worth being & o - o
familiar with A big meaningful ideathat

is central to a discipline,
has lasting value beyond
the classroom, and can be
used as a frame for and
goal of instruction.

Enduring
Understanding

FromTeaching
Strategies & Skills .. . .
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The Essence of Thinking

What DidYou Notice? What DoYou Make of
WhatYou Noticed?

Thiscould bealineordetail that:  Thiscould be:
Stood outfor you * AAQuestion
Raised a question * AWondering
Confused you ¢ An Observation
Seemed surprising orpossibly An Inference
significant(even ifyou don’t AHunch
know why) An Interpretation
Seemed to bepart ofa pattern An IdeaorTheory
Seemed connected to another
part of the text

What We Know ‘What We Wonder « spark students’ curiosity about what the writer hasn't stated explicitly or
revealed yet;

* make students become more aware of when they're confused (which is

‘What students are able | What students are
to learn or figure out | uncertain or wondering
(i.e., infer) from a text | about the text

ritical for monitoring comprehension);

* position students to read closely and attentively with a minimum of
teacher prompting;

« help students hold onto what they're figuring out and learning;
* see how meaning and thinking grow and evolve across a text;

« develop a vision of the complex and messy work of reading that's
transferrable to other texts; and

* help us see when and how students’ comprehension breaks down, as well

as any misconceptions they may have about the work of writers or readers.

From DynamicTeachingfor Deeper Reading by Vicki Vinton. 2017. Heinemann.
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Reframing Students Wonderings to

Oyt Ry Wondering about Key Questions or Patterns

The OLd Woman Who
Named Things

Kathryn Brown
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'WHAT WE WONDER
(OUR BIG QUESTION)  PATTERNS WE'VE NOTICED
Why doesn't the old
woran see that the
puppy could be a fiend?

Cynthia Rylant

The Old Woman Who
Named Things

or fake friends?

‘Ave Frankiin, Betsy, red,
and Roxanne real fiends theye people.
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'WHAT WE THINK
(OUR MAYBE STATEMENTS)
She aways hopes for leters,
butall she getsare bl

MAYBE she's afraid the dog will die
because i’s 2 fiving thing. (She only names
She always names things, buy |1"9° At arentaive)

she doesn't name the puppy.  MAYBE she tells the dog 10 go away
because she doesn't have enough room.
(she tells the puppy that Roxanne wasn't
big enough for both her and a puppy)

She's ahways talking to her
car, house, bed, and chairlike

MAYBE she doesn't want to be friends
with the puppy because the puppy might
notlast. (Like she didn't name the gate
with the rusted hinges because she
thought it *wasn't long for this world.")

She always drives to the post
office.

She's always alone.

She always thinks about
outling. MAYBE she’s afraid it's owned by
someone else who will come after it, and
she doesn't want to make a fiend shel
lose. (Lke she lost her old friends.)

The puppy always comes to
her gate.

The old woman alvays feeds

MAYBE it's because Frankin, Betsy, Fred,
itand then tels t t0 go away.

and Roxanne don't like dogs. (She tells
the puppy that Fred and Frankiin don'tfet
puppies it on them)

The old woman fees sad,

MAYBE the dog really is hers and she just
oesn't remember. (She's old and talks to
her furniture and car)

FIGURE 7.5 Third-Grade Chart to Extend and Deepen Thinking

based on a pattern
students have no-
ticed or a question
they’ve raised

A line of inquiry | The patterns students| What the

have noticed or lines
in the text that are
connected to a partic-
ular pattern

think might be the
answer to their line of
inquiry based on what
they’ve noticed
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“We search for patterns, you see, only to find where the patterns

Literacy Consultant  — http:/tomakeap rairi e.wo rd press.c om

break. And it's there, in that fissure, that we pitch out tents and wait”
NicoleKrauss, Great House
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1 prefer to talk about the meaning in a story rather than the theme
of a story. People talk about the theme of a story as if the theme
were like the string that a sack of chicken feed is tied with. They
think that if you can pick out the theme, the way you pick the right
thread in the chicken-feed sack, you can rip the story open and
feed the chickens. But this is not the way meaning works in fiction.

When you can state the theme of a story, when you can separate
it from the story itself, then you can be sure the story is not a very
good one. The meaning of a story has to be embodied in it, has to

be made concrete in it. A story is a way to say something that
can’t be said any other way, and it takes every word in the story to
say what the meaning is. You tell a story because a statement
would be inadequate. When anybody asks what a story is about,
the only proper thing is to tell him to read the story. The meaning
of fiction is not abstract meaning but experienced meaning, and
the purpose of making statements about the meaning of a story is
only to help you experience that meaning more fully.

Meeting the Standards are the by-product
of studentsreading deeply, thoughtfully
and authentically to consider the meaning
of atext.

Flannery O’Connor

STEERING THE SHIP

TEAGHING MOVES TO SUPPORT STUDENT THINKING AND MEANING MAXING

worder crat,

STEERING THE SHIP

‘TEACHING MOVES TO SUPPORT STUDENT THINKING
'AND MEANING MAKING

Notice and name confusion as something every reader experiences—and uses 1o
read closely. . .
N : Choose for s th das o choose) on o thle “Why auestions 53 ineof maiy

Creste e chart s staring ic for deaper tinking,

Chart students' thinking without judgment, N E Wy quesion,
3 X 2 Knowtwondercrart ften corvyed

Draw artows to help students see how mearing and thinking evave 2s you ead.
° N 9 i Asksudens f hy verotied ary paters.
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Notice and name how readers connect detals o figure out what the writer
haset stated explicily (Gotal + detal + detail = nference).

o when paters change ang sk,

Recaststudents' predictions, speculatons, o theories as wondering questions Initestudnts o iy atenton to ihen it change and bresk.

Fame studets 6aas 25 iy staments 1 kaep thee mins open and flesbl,

DYNAMIGTEACHING [ —————

Use students' comments to bring i the author, which helps students become
more aware of the author'srole and choices.

DYNAMIGTEACHING

Notice and name when students ask more penetating "Why?* questions

Notice and name when students are engaged in thinking about how tis might et purpese might be

for DEEPER READING

Shifting to a Problem-Based Approach

Vicki Vinton Héineinann

ELUIN OLIVER KEENE

be connected o that even if the thinking willter need o be revised)

Notice and name when students are engaged in any of the aspects or
disposiions of creative o ciical thinking.

Celebrate the diversityof thinking in both talk and witing.

FIGURE 6.5 Steering the Ship

for DEEPER READING

Shifting to a Problem-Based Approach

Vicki Vinton Heinemant
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* Inthe BEGINNING: Readers try tofigure outthe who, what, when, where
and why ofa story to draft a first impression ofthecharacters and the kinds

of problems they may face.

* Inthe MIDDLE: Readers keep revising their understanding based on how the
characters are developing orchanging and howthey're dealing with the
problems they face.

» Atthe END: Readers revise their understanding onelasttime bythinking
aboutimplications oftheending. Theythen zoom outfrom the particulars of
the story to considerthe moreuniversal ideas about peopleand lifethe
writer has explored.
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